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WHY IS READING OUR FOCUS?

Low reading skills in adulthood currently costs the country approximately 20 billion
pounds a year.

Key contributor to poverty and intergenerational cycle of poverty.
Earn 60% than those with basic literacy.

Less likely to access health, housing and social care support which lead to poorer
health outcomes.

Higher chance of divorce, health issues, incarceration, homelessness and
unemployment.



WHY IS READING OUR FOCUS?

There should a distinctive shift from the age of around eight to learning to read to
reading to learn.

To access the secondary curriculum and finish school, you have to reach at least a
reading age of 13. If you do not, you are more likely to not complete Secondary
Education. 80% of children who ‘drop out’ of education are poor readers.

Poor readers are 60% more likely to underachieve in all subjects including maths.

The best readers read the most and those that read the most make more progress
than their peers in almost all cases.

Those children that read every day at home make 6 months more progress than those
that don’t.



PHONICS

Since Jim Rose conducted a review of early reading in 2005, and reported
that phonics is the most consistently successful approach to teach
reading, phonics has been used as the main way to teach children to read
in English schools.

Synthetic phonics is where children learn the letter sounds as building
blocks to reading and writing words.

At Newton we use Read Write Inc. as the scheme to teach synthetic
phonics.

Much of its success comes from the consistent approach the programme
uses and the way in which it makes such strong links between what
children are reading and what they are writing.

RWI sessions are positive, inclusive and foster lots of confidence in
children.

It gives the children all the skills required for Reception and Year 1, and
even exceeds the national curriculum requirements in some areas.



FRED TALK AND READ
Meet Fred!

Fred can only talk in sounds, such as m-a-n and helps children learn to
blend and segment words so they can read and write them. If gou ask a
child to ‘Fred talk and read’ that would mean saying the sounds in a
word, blending them to(?ether and then saying what the word is: m-a-t,
mat. Children may need to Fred talk the sounds repeatedly before they
can hear the word. Encourage them to do it faster if they are struggling.



RED WORDS AND GREEN
WCQS R{Q &rds’ red words. These are words that cannot be sounded out

with Fred talk (these magtlchange throu%h your child’s English journey as sounds
they have not been taught yet get taught later in the program, such as ‘e’

making the ‘ee’ sound. So he is'a red word until children have learnt ‘e’). Said is
always a red word. Other examples in children’s early learning are ‘the’ and ‘of’,

said

Green words are those that can be sounded out using phonics. Children will only
be expected to read green words with sounds they have been taught. As children
are learnin%to read words with a new sound, word cards have dots and dashes
to show if they are a single letter grapheme or a digraph. RWI calls digraphs
special friends, 2 letters making 1 sound.

play play

As children become more confident, the dots and dashes are taken away.



FRED IN YOUR HEAD

As children become more familiar with recognising sounds and Fred
talking them out loud, they are encouraged to internalise this process in
‘Fred in your Head’. This is where children say the sounds in their head
and then only say the complete word aloud. The transition to this stage
requires some encouragement and whispering or mouthing the sounds

silently can really help your child take this step to becoming a more
fluent reader.



Figure 5: Reading fluency
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Requires reading accuracy
and comprehension

Leads to variation in volume,
phrasing, smoothness and pace

Sounds interesting and engaged

Fluency




Figure 7: The fluency rubric—adapted from Zutell and Rasinski (1991)%

Expression Phrasing Smoothness Pace
and volume
Reads with good expression ~ Generally reads with Generally reads smoothly Consistently reads

and enthusiasm throughout
the text. Varies expression
and volume to match his

or her interpretation of the
passage.

good phrasing, mostly
in clause and sentence
units, with adequate
attention to expression.

with some breaks, but
resolves word and
structure difficulties
quickly, usually through
self-correction.

at conversational pace;
appropriate rate
throughout reading.

Make text sound

like natural language
throughout the better
part of the passage.
Occasionally slips into
expressionless reading.
Voice volume is generally
appropriate throughout
the text.

Reads with a mixture

of run-ons, mid sentence
pauses for breath, and
some choppiness,
reasonable stress

and intonation.

Occasionally breaks

smooth rhythm because
of difficulties with specific
words and/or structures.

Reads with an uneven
mixture of fast and
slow pace.

Begins to use voice to

make text sound like natural

language in some areas of
the text but not in others.
Focus remains largely on
pronouncing the word. Still
reads in a quiet voice.

Frequently reads in two-
and three-word phrases,
giving the impression of
choppy reading; improper
stress and intonation fail to
mark ends of sentences
and clauses.

Experiences several
‘rough spots’ in text
where extended pauses
or hesitations are more
frequent and disruptive.

Reads moderately slowly.

Reads words as if
simply to get them out.
Little sense of trying to
make text sound like
natural language.

Reads in a monotone
with little sense of
boundaries; frequently
reads word-by-word.

Makes frequent extended
pauses, hesitations,

false starts, sound outs,
repetitions, and/or
multiple attempts.

Reads slowly and
laboriously.




SO WHAT SHOULD WE BE READING, APART FROM
DAILY READS OF PHONICS BOOKS

This is where our Newton Canons come inl!
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We have primarily created a Newton Canon to ensure that children are getting a
rich and broad diet to build vocabulary and allow then to access knowledge and
worlds beyond their current world.

In our minds, reading is already reward enough, however, to incentivise the children
further we are going to award points for completion. It is not a race, and points will
only be given out at the end of the year. Teachers will be guiding and supporting
children on appropriate books choices and it maybe they do not feel a book is
appropriate for a child to read until further in the school year.



AT HOME

Reading canon reading book

School phonics books/book band book to aid decoding, automaticity and
fluency

Bedtime stories (canon or different)

Read again and again and again!



AT HOME

Readers are made by hearing an expert storyteller. Reading the same
book again and again means they can hear and learn story telling
patterns.

Getting you child to join with parts they know with a story telling voice.
Practising story telling voices

Letting go of any second-hand embarrassment-children don’t care about
you in that way and will just enjoy the story.

As they become more proficient you can work on echo and choral
reading.

Provide your children with books!

1.7 million children do not own one book.



QUESTIONS?
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WHY IS READING OUR FOCUS?
FLOURISHING FOR LIFE!

Low reading skills in adulthood currently costs the current approximately 20 billion
pounds a year.

Key contributor to poverty and intergenerational cycle of poverty.
Earn 60% than those with basic literacy.

Less likely to access health, housing and social care support which lead to poorer
health outcomes.

Higher chance of divorce, health issues, incarceration, homelessness and
unemployment.



WHY IS READING OUR FOCUS?

There should a distinctive shift from the age of around eight to learning to read to
reading to learn.

To access the secondary curriculum and finish school, you have to reach at least a
reading age of 13. If you do not, you are more likely to not complete Secondary
Education. 80% of children who ‘drop out’ of education are poor readers.

Poor readers are 60% more likely to underachieve in all subjects including maths.

The best readers read the most and those that read the most make more progress
than their peers in almost all cases.

Those children that read every day at home make 6 months more progress than those
that don’t.
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Figure 5: Reading fluency
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Figure 7: The fluency rubric—adapted from Zutell and Rasinski (1991)%

Expression Phrasing Smoothness Pace
and volume
Reads with good expression ~ Generally reads with Generally reads smoothly Consistently reads

and enthusiasm throughout
the text. Varies expression
and volume to match his

or her interpretation of the
passage.

good phrasing, mostly
in clause and sentence
units, with adequate
attention to expression.

with some breaks, but
resolves word and
structure difficulties
quickly, usually through
self-correction.

at conversational pace;
appropriate rate
throughout reading.

Make text sound

like natural language
throughout the better
part of the passage.
Occasionally slips into
expressionless reading.
Voice volume is generally
appropriate throughout
the text.

Reads with a mixture

of run-ons, mid sentence
pauses for breath, and
some choppiness,
reasonable stress

and intonation.

Occasionally breaks

smooth rhythm because
of difficulties with specific
words and/or structures.

Reads with an uneven
mixture of fast and
slow pace.

Begins to use voice to

make text sound like natural

language in some areas of
the text but not in others.
Focus remains largely on
pronouncing the word. Still
reads in a quiet voice.

Frequently reads in two-
and three-word phrases,
giving the impression of
choppy reading; improper
stress and intonation fail to
mark ends of sentences
and clauses.

Experiences several
‘rough spots’ in text
where extended pauses
or hesitations are more
frequent and disruptive.

Reads moderately slowly.

Reads words as if
simply to get them out.
Little sense of trying to
make text sound like
natural language.

Reads in a monotone
with little sense of
boundaries; frequently
reads word-by-word.

Makes frequent extended
pauses, hesitations,

false starts, sound outs,
repetitions, and/or
multiple attempts.

Reads slowly and
laboriously.




AT HOME

Readers are made by hearing an expert storyteller. Reading the same
book again and again means they can hear and learn story telling
patterns.

Getting you child to join with parts they know with a story telling voice.
Practising story telling voices

Letting go of any second-hand embarrassment-children don’t care about
you in that way and will just enjoy the story.

As they become more proficient you can work on echo and choral
reading.

Provide your children with books!

1.7 million children do not own one book.



THINGS TO CONSIDER AS YOUR CHILD MOVES
INTO KEY STAGE TWO

Book Choice

Reading Aloud

Read to your child-Protected Story Time
Echo Reading and Choral Reading

Protected reading time
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